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In fall 1978, Sacramento city College initiated the 
Eigher Education Learning Package (HELP) to promote the success and 
retention of students with basic skill deficiencies while - : 
nainstreaming them into regular courses. Students work with 
instructors and tutors in small groups and on a one-to-one basis. 
Using ‘an integrative team teaching approach, instruction builds on 


- student ‘experience, and progress is measured in terms of established 


competency criteria. Students commit themselves to a two-package 
one-year program, taking one patkage each semester. Package 1 

consists of. English (writtén communication skills), psychology 

(personal relations), mathematics (basic arithmetic), and 

developmental reading. Package 2’consists of speech (oral. 

communication skills), social science (American institutio 1S) » and 

human development (basic college skills such as note-takin and : 
career planning). By the end of the year students should have 

completed 24 units towards an associaté of arts degree. During tne 

first year, attrition among the two groups of 39 and 45 students each 


which the college had no control, were responsible for many students 
leaving the program. Another: factor influencing attrition was that 


,Bany students ente the program with skills below the sixth grade 


level around whi thé program was designed. (MB) 
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oie develojment as progressing through segmented stages or steps. ° The typical 
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; Sacramento City College has palace gs program called HELP * 
(Higher Education Learning Package) in the Fall of 1978. The orontan 
goal is to assist high risk students with basic skills deficiencies in 
achieving their educational goals. "What we are attempting to do," say 


the coordinators, "is to. integrate basic skills instruction and content 
A ‘ 


instruction." ‘Eighty-seven students and eight instructors are participating 


in the first year of the program. . 
Past experience (as well as numerous studies) has shown that remedial 


instruction as .a separate component, a kind of preparation stage before 


: beginning collepgswork, is inefficient and does little either for motivation 


Fr 


or retention of students. Be a be that students either do not see the 


“relationship of. remedial courses ‘to their educational puis or they do not 


see: the EEL SEtOnSUAD of. improving basic skills competencies to success in 


\ college course OER, Furthermore, most remedial programs approximate 
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high "risk student, afien fn such conventional systems of logical, linear 


processing, faces more failure if offered more-of the same. In the HELP 
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program, students with skills deficiencies are linked and associated 


rather than segmented. We theorize that in a mult -dimensional environment 
i ‘ Fi : . 
é ’ ‘ 

structured to provide practice in missing skills /and based on personal 
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‘ reading abilities. ‘Cut-off scor 


needs high — =| its can process ‘information, The goals of Project 


' HELP are, t refore: io) to promote retenttoy by building into the courses 


’ 


those tasks itch addr $s attitudinal RNSRERE as well as soguttave 


_& ‘ See 
development; (b). to. P omote supcees by providing ‘the needed, leaening : 


support; . and (c). to 0D. tnetrepm. ‘high risk Seuiente into regular wotlene 
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courses. This ‘last point is particularly wntque ‘since with on exceptions 


istrict ional programs: for disadvantaged students have developed séparately 


_ sand Nave nox affected’ eenesal college’ offerings. - : rg  # 


HELP is a tean-students work with instructors and, tutors ‘in snalle 
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group limndatce situations and .on a one-to-one basis, Instructors work 


- 
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together, from integrated thenes, units et competency criteria. Instruction 
buds on student experience’ and rdgess is measured’ in “tptad of entabdished 


competency criteria, . HELP is based on an ‘integrative team teaching 


* .! 


anpidach, nae goal/ ts’ to- treate & uified Learning environment, for the «. 
student, iasbing teacher a ‘counseé or voind: course content and basic. 
skills, and courses ina cackaze. i 
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,In order to qualify for the program,: stutents must be’ assessed as to 


on a standardized test, indicating . 
reading levels of 6-9th ‘grade, ere determined as a result’ of collected 
_ data on EOPS (Edycational Oppo tunities Progran/Services) candidates. A 
This data enpeee that students who: tested within ‘this range could succeed © 
provided drat a helping lear ing. environment was provided. 

In Project HELP students commit themselves to a two package one-year 
program, . one package each ee Packaye one consists of 5 i a 

sah 


(written communication skijis) , Psychology (Personal Relations), Math 


(Basic Arithmetic) and Developmental Reading. Package two consists of 
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Speech (Oral Communication Skills), Social. Science’ (American Institutions) , 


° Humah Development (skills needed for success in callege; rere listening, 


ae’ 


- noté-taking,’ career planning, and so on). At, the nd’of the year, it is’ 
‘expected that students will have completed 24 unit toward an A.A. degree 


a ‘ 
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and will be prepared to embark.on a major leading oO a, two-year or a- four- 


year goal . “ oo 


. The following diagram describes the three key components making up 


the HELP program: 


- 


Sof. . * Key Components, - HELP Program i 
ue : a ee Ae eee ae 
Hf : : ‘ ‘@ £ cB 
fe ian eet Der. _ 
ee. ce Component Two ee ee 
va ae Lin ’ 
. ay ye ' ‘ : ve ki ny 2 
gna o> gent a A structure to: "| ; Com, 2 Env; 
per? peverr nt O° + oe ae missing * thes: ene Th mene 
“g : ils. ; % 
cone git skil : | ang ning. ‘ e 
40 \ Say, NF, Prog : 
te see ; oe © Sty nce, “SSes 
ma ent - enero? : P Tea ene ine 
‘ \ yun e 
iene a\ond vor” - 
Mm Cc ‘ 
ei)? gist r) 
An eo : 
A 3 
igo of 
: GOAL 
‘ To complete one year of : ’ gh 


College General Education Courses, 


@ 


a, 


, a 


Because of difficulties in launching the progran- in the fall giganeee 
ek tae 


19785 curfent efforts have focused mainly on problem solving. However, a- 
_ "program ‘evaluation adel designed bye team of consultants biases been es 


“The: eae a a its four parts-—descriptive information and projected time 


ig (a) ga i tees. Timeline for 18 
‘Program Evaluation Process ; Week Session 
l. Use of ‘teacher made questionnaire to describe 


student and instructor Rerceptions. Categories 
>of information include :, 


- information ttfat | we expected to yppene “in 
student responses 


information that, we did not expect. to appear 
in student tesponses 


instructors’ reactions to stident:5 responses 


measures or indicators of success according 
to students and instructors 


measures or indicators of success in each 
competency atea . 


program problems * 


‘2. Review and monitoring of attrition rate’ 


3. Student sign-up for next semester..of program 
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were . _— : . se: 

ob at this. time, the HELP aad wate reflect such a wide range of life - 
and Nesvudce eepaetendes as well as basic skills abilities, particularly 
in the: areas of reading and wEcEMES that an identification of some of 


’ 


‘these differences can provide instructional direction. 
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Fi ; -.'  A’sample of reading ‘data ‘from a Two (Speech, Social Science, Human 
7 Development) shows some of the variability in basic skills abilities: | 


es : - of twenty-seven (27) active students, fifteen (15) are reading 


Uy 


above the 6th grade level 


- of the twelve (12) students eiaatde below grade 6, three: 3) 


ave shown some improvement, five (5) may be learning dtoabied!- 


and thus not able to respond to teaching structures, and thre 


(3) have English language deficiencies. 


Little qualitative data is now available but it includes the information 


on reading and on attrition. . 


Conclusions — 
@ Attrition rate © 


Attrition tes - Team Two 


' 


- 39- students, attended one time or more ——s | \ 
> : 
| @- by week 7, 27 studénts were attending regularly 


‘ - = 12 students were lost by attrition (approximately 25 percent) 


\ tr. ‘Attrition rates - Team One 


as - 45 meudenbe attended one time or more 
_ ) = by week 7, 35 were attending regularly 

; a . d 
af - 10 students were lost by attrition Sapproxinatety 22 percent) 
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» Sine one of thie key wareautes being reviewed in Project HELP is 


tition “tate, one must be aware of the influence of the many problems 
that students brought with them to the program. For example, both teams 
‘ have a, large number of i ca single parents, and disadvantaged 


students. Thesé external factors, over which the college has no control, 


are being addressed through the supportive environment of the team structure; 


however, we conclude that those students who enrolled without extreme 


external problems are remaining. Those who left the program did so a. 


(a) the financial incentives for attending adttagé are not sufficdent; 

-(b) the personal environment of the students is not supportive of the 
educational commitment (for.example, one husband will not permit 
‘his wife to continue). ‘ 


While it is not the intent of Project HELP to compensate for so many 


negative'variables, much effort is being devoted to encouraging students to 


- ‘stay in the program. Some of the noticeable successes of the Team in 


fighting the attrition battle are; 
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(a) one student dropped out of an outlaw iotopeycle group asa 


result of the Project influence; 


‘ 


- (b) behavior is being modified so that students do work more 
harmoniously in group situations; 


(c) the learning disabled are being identified and individual : 


a . 


assessment is being provided’ for them; 
(d) some instructors are making home visits to students; 


(e) some instructors are meeting students out of class for tut 2. 


sessions. 
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One other major factor affecting the attrition ate-de the target ~ 
seudenk group. "Project HELP was Aonigrel for those reading above 4th grade 
level. However, a large eheaniage of the students, particularly in Team 
Two, were admitted not meeting this prerequisite. The result has been that 


time and energy is being*diverted to bringing these students to a working 
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level, an impossible task in some instances. In the future, we need to be 
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more ‘diligent in satacatetnis the prerequisite learning skills and anunsetés 


to progress i in staying within our described igs praca of which highs: 


risk students can succeed in ene college envitienwit, a mi 
ae aint at a 
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Vocabulary 


Vocabulary is emerging as the missing skill. or competency: for students 


with basic skills deficiencies. This information may be of use in considering 


-how to assist the entire institution to deal with high risk, basic skills 


deficient stidents. Continuing and more intensive, staff development in 


increasing vocabulary emphasis in instruction, might bé one desired result 
of this information. 


The success of the team a roach. Discernible successes of the team 


approach are appearing in student and’ instructor perceptions‘ The team 


approach might begin to be considered as a process and nethodology fax 


expanded snstitutional use, because it seems to be providing an environment 
"Ne 


for faculty ereuthy exchange of ideas and: the breaking down of a a 


discipline structure and pomper mae tel Seat ton 


: edb tens ‘with the team a roach. ‘The eh beeen fous require more 


time and energy than conventional course structures. gif we accept the 


ecudent and instructor reports that this fates aca not aily assist students 
with learning problems, put also fstmacieis with staff development ‘and 
growth, then the dusditubion must provide the adjueted. FTE needed by 
instructors to pactore within eheas multiple conmunicat ion parameters-- 
60% of their teaching time to the HELP program “and 40% to conventional ‘ | 


instructional assignments. Such an assignment ‘would pexmit instructors 


-to use, Monday, Wednesday, Friday for the HELP, program; ‘teaching, program 


preparation, and more intensive counseling. While it is premature to draw 


9 a 


. 


; P 8 


firm conclusions, some indicators are that without this institutional support 


and rewards, the instructors. cannot maintain the commitment and energy level 


required for Project HELP. . r 
Where does the program go from here? Because of the difficulties in 
launching the program in the fall semester, (recruitment, assessment, 
orientation) efforts have. focused mainly on problem solving. The focus of 
the second semester, Spring 1979, will be on evaluation and on communicating 


the results of Project HELP to the entire institution. By Fall, 1979, we 


' should be in a position to consider recommendations for expansion of the 


program in Spring,#1980, 


Program Results. Component One of Project HELP, providing a system 


to fit the students' needs, is reflecting more success in developing 


interpersonal skills than aay antiospateds Student ep aai: about 
learning and the college are approaching a high level ee confidece as 
indicated in the Progress Review Study completed by students in October, . 
1978. we . 5 
Component) Two, providing a structure to develop missing skills through 

competency system is progressing but the students are functioning generally 
at the lowest. level of Ene SOmpeneUcees rather than at the higher hevatla 
With the sense of confidence now established for the learner, we theorize 
that aie gains in the competencies will be’ possible. Much more work in 
describing and measuring specific learning tasks needs to be done. 

| Companent Three, combining processes and influences to concentrate 
the students’ energy on learning Seine. to be contributing to the students’ 


sense of security and to the success steps already discernible within the 


competencies. - 
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Project HELP with continue ‘to be evaluated and definitive data is 


“expected to be ‘avatlable at the end of =e Spring Senester, “1979. 
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Coordinator is Dr. Dorothy H. Bohr, Rag okiate Dean of Tnistruction at 
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, Sacramento city College. 
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Sueeiewicn attd Design Coordinator is Dr. Dorothy 
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BEAYy. ‘Assistant Degn, Languages and ‘Literatire Division’ ‘at Sacramento City” 


College. | 
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